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Executive Summary 

The Department of Defense (DoD) established a program for military-connected families 

with individuals with medical and educational needs called the Exceptional Family Member 

Program (EFMP) to provide comprehensive support through identification and enrollment, 

assignment coordination, and family support services (Exceptional Family Member Program, 

2021). When a service member prepares for a military move, the needs of the family are taken 

into consideration to ensure specialty medical and educational services are available at the 

receiving duty installation. 

 Officially founded in 2021, the mission of Partners in PROMISE® is to protect the rights 

of military children in special education and disability communities to ensure they receive equal 

access to an education. The organization develops data-informed solutions that equip parents, 

inform leaders, and enable military students to thrive. 

  After seeing a significant lack of understanding and data on this sect of the military 

community, Partners in PROMISE (PiP) initiated the first of three annual Military Special 

Education Surveys to better understand military-connected families with children with 

exceptional needs. The first survey launched in 2020 (Barnhill, 2020), followed by surveys in 

2021 (Barnhill et al., 2022) and 2022 (Barnhill et al., 2023). PiP is the first nonprofit 

organization to specifically survey military-connected families with children with exceptional 

needs.i The results of the first and subsequent surveys further emboldened PiP to continue its 

efforts to better understand the lived experiences of military-connected families with children 

with exceptional needs and better advocate at the local, state, and federal levels. PiP’s survey 

data and reports are widely cited and referenced by the U.S. Department of War (DoW, 

previously DoD), the U.S. Department of Education (ED), the White House, and numerous 

military and veteran service organizations. 

Armed with data indicating military parents’ need special education legal assistance, PiP 

successfully advocated for the inclusion of a provision in the William M. Thornberry National 

Defense Authorization Act for Fiscal Year 2021 (Pub. L. No. 116-283, 2021). This provision 

requires each service branch to provide special education legal assistance to all military-

connected families. In 2021, PiP members served as guest faculty to provide the first iteration of 

special education law training to all military JAG and legal assistance attorneys. Since the 

inception of this important provision, PiP regularly and continuously consults with, and provides 

actionable guidance to, each service branch on the implementation of the program to improve 

outcomes for military-connected families. 

To fully iterate the vital issues concerning military-connected families of children with 

exceptional needs, PiP members aim to continue exploring and explaining the totality of what 

this sect of the special education population experiences during their military journey. In 

furtherance of this goal, the PiP research team developed, administered, and analyzed results 

from PiP’s fourth military-connected family and special education survey launched in the Fall of 

2025. This survey examined the educational experience of military-connected children with 

exceptional needs, including the specialized populations who homeschool, those identified as 

gifted or twice exceptional, those who attend or have attended Department of War Education 

Activity (DoWEA, previously DoDEA) schools, as well as supporting programs such as EFMP. 

Military-connected families were asked to answer questions related to special education about 

their child whom they advocate for the most. The findings detailed in this report reflect the top-

line findings from each section of the survey. Additional analysis and topic papers will be 

forthcoming. 
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Our findings indicate military-connected students with exceptional needs are losing 

ground after a Permanent Change of Station (PCS). Over half of our respondents indicated a 

delay of special education services of at least one week for their child with exceptional needs 

after starting school, with average reported delays of 3.6 months (SD = 3.41 months, range = less 

than 1 month - 10+ months). At the same time that military parents report delays in special 

education services, they also report regression in their child’s skills associated with their child’s 

Individualized Education Program (IEP) or Section 504 Plan. A factor of these delays may be 

related to special education re-evaluations.  

Military-connected students with exceptional needs are being re-evaluated without 

any gains. Over half of our respondents indicated their child with exceptional needs was often or 

always re-evaluated after a PCS to a new school district, often at the request of the school team. 

However, the resulting IEP or Section 504 Plan was reported to provide similar levels of support 

(39.8%) with a similar amount of time with same aged peers (58.7%) to the previous IEP or 

Section 504 Plan without a change in the eligibility category for the student (66.4%). Time and 

resources may be better spent on other supports instead of re-evaluation outside of the timeframe 

required by law. 

Inconsistency is a feature of education for military-connected students with 

exceptional needs in alternative settings such as homeschooling, DoWEA schools, and in 

gifted / twice exceptional programming. Only 35.7% of respondents who homeschool 

indicated their child with exceptional needs has an IEP or 504 Plan. Respondents reported mixed 

satisfaction with DoWEA schools in general and related to specific services. Overall, 

approximately 43% of respondents indicated DoWEA schools met their child’s needs with 

satisfaction for specific services varying between 28-60%. Further, a majority of gifted (57.1%) 

and twice exceptional (79.6%) military-connected students did not have consistent access to 

education programming that met their needs. 

There are opportunities to improve EFMP to better serve families. Supports exist to 

assist military-connected families; however, these supports are not always effective. Despite the 

majority of our respondents being enrolled in EFMP, only 30.6% indicated they were satisfied 

with their overall experience with the program. Respondents were similarly mixed across 

specific services provided by EFMP, ranging from 12.7% - 31.1% satisfaction across 

components. Understanding which supports families utilize is important to inform improvements 

to these supports and develop more targeted supports to enhance military family readiness (i.e., a 

family’s knowledge of and ability to navigate the daily demands and frequent transitions of 

military life).ii 

Special education experience impacts retention decisions for some military-

connected families with children with exceptional needs. Although military-connected 

families, including those who have children with exceptional needs, are strong and regularly 

demonstrate fortitude, the systematic challenges of special education and the military lifestyle 

take a toll on families. Indeed, one in three (32.6%) military-connected families of children in 

special education reported reconsidering their commitment to serve. These numbers indicate a 

potential national security issue related to military family readiness, recruitment, and retention, 

and a national pride issue related to how we, as a Nation, support our military-connected families 

who sacrifice for our safety and security.  

Our data suggest no one entity can comprehensively improve outcomes for military-

connected families of children with exceptional needs on their own. Families, schools, local, 

state, and federal agencies and actors must work together to address the needs of military-
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connected students with exceptional needs and their families through policy and practice 

improvements. 
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Background 

           In the United States, nearly 1.5 million children are members of military-connected 

families (i.e., families wherein at least one caregiver is or was employed in the military including 

active military and the reserves) (Office of the Deputy Assistant Secretary of Defense for 

Military Community and Family Policy, 2024). Compared to civilian families, military-

connected families face unique demands including: relocations, separation, deployment, and risk 

of injury or death. Because of frequent relocations, the active-duty or reserve military spouse 

(not a service member) may be more likely to be unemployed, creating socioeconomic 

constraints for military-connected families.  

For example, compared to the civilian population wherein 67% of families with children 

are dual income families, only 47% of military-connected families are dual income (Shiffer et 

al., 2017). In addition, compared to civilian families, military-connected families may experience 

frequent relocations due to the military spouse’s career. The effect of frequent relocations may 

include the inability of one spouse to retain consistent employment, barriers to access childcare, 

and greater caregiving responsibilities for the civilian parent when the military parent is 

deployed (Hilton, 2017).  

          Such demands are exacerbated among military-connected families of children with 

exceptional needs, especially relating to service access. On average, families of children with 

disabilities use six disability services (ranging from 4-7) per week (Goin-Kochel et al., 2007), 

such as speech therapy, occupational therapy, and social skill groups, many of which are 

provided by the public school system. When children with disabilities receive appropriate 

services, they experience long-term developmental benefits (i.e., improved cognitive and 

adaptive functioning) and their families experience improved health and well-being (Farmer et 

al., 2004). However, military and newly civilian families (i.e., families who transition from 

active-duty to civilian life within the past three years) struggle to access needed services, receive 

timely supports, navigate bureaucracies, and transition into new schools and communities 

(Jagger & Lederer, 2014). In a study of 189 military-connected families of autistic children 

(Davis et al., 2016), the majority of families reported delays in receiving services (78.6%), 

discontinuity in the receipt of services (69.4%), delayed child progress due to a lack of services 

(63%), and difficulty finding medical professionals (58.6%). Most alarming, 71.3% of military-

connected families reported lacking access to needed services for their autistic children. 

          Altogether, military-connected families of children with exceptional needs have 

overlapping demands stemming from their connections to the military and the systemic barriers 

in raising children with exceptional needs (see Figure 1). Frequent relocations are one example 

where military demands and systemic barriers for children with exceptional needs amplify the 

challenges for military-connected families. In addition to creating heavier workloads for one 

parent, relocations also can cause delays in accessing services, greater stress for parents and 

children with disabilities, and limited social connectedness (DiPietro-Wells et al., 2020). 

Accordingly, military-connected families of children with exceptional needs likely need tailored 

supports to address compounded demands.  

          Unfortunately, there is limited research about military-connected families of children with 

exceptional needs. In a literature review about military-connected families of children with 

exceptional needs, Hill and Blue-Banning (2025) identified only 74 studies from the past twenty 

years. In their synthesis, they identified that most of the extant research focused on the impact of 

relocations on families and related disruptions to the continuity of care for the child. They also 

identified gaps in the literature including understanding EFMP, common performance measures, 
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accurate identification of children with exceptional needs, and contemporary research about the 

use of federal programs. The limited research creates challenges in identifying supports, 

informing policies, and increasing high-quality research for military-connected families with 

children with exceptional needs.  

          In light of these gaps, Partners in PROMISE (PiP) seeks to survey military-connected 

families of children with exceptional needs about their experiences in special education and 

related programs. PiP hopes to use survey data to inform and improve supports for military-

connected families of children with exceptional needs.  

 

  



© 2026 Partners in PROMISE® 9 

Special Education 

Military-connected families experience routine and periodic disruptions when they are 

given orders for a permanent change of station (PCS). After a PCS, a military-connected family 

must re-establish all aspects of their home life, including doctors and dentists, and their work 

life, including employment and school. Military-connected families of children with exceptional 

needs are similar in their need to re-establish support systems; however, they are also different in 

the amount and extent of needed support. Relocations necessitate a transition of all services 

provided to the military-connected child with exceptional needs and their families, frequently 

delaying services and triggering re-evaluations.  

Key point: Special education services are delayed after a PCS when military-connected 

students with exceptional needs may need them the most. 

Military-connected families move as many as 6-9 times during a child’s educational 

career (Ohio State University Project Team, 2011). Each move causes disruptions in care for 

military-connected students with exceptional needs, including their educational programming 

(Davis & Finke, 2015; Davis et al., 2025). Similar to previous PiP survey reports (Barnhill et al., 

2023), families in the 2025 survey reported an average of 3.5 PCSs since the birth of their child 

with the highest need, with 66% of respondents experiencing >3 PCSs. As a result of these PCSs, 

many respondents reported special education services for their child were delayed by more than 

1 week after starting school (52.5%). The average wait time for services was 3.6 months, with 

the majority of students starting services within 3 months (62.2%). Although this has improved 

from the 5.75 month average reported in the 2021 PiP report (Barnhill et al., 2023), military-

connected students with exceptional needs continue to face service gaps which impact their 

educational progress. 

Military-connected parents were asked about eighteen different services and supports 

children with exceptional needs may receive as part of their special education programming. Half 

of the services and supports listed were reported as delayed after a PCS. The most commonly 

delayed services were academic services, occupational therapy, speech and language therapy, 

behavior support, and reading/literacy services. At the same time respondents reported delays in 

special education services, they also reported regression in their child’s skills 6 months after a 

PCS in many of these same services. Indeed, two of the most commonly delayed services, 

academic support and behavior support, were also the most commonly reported to regress after a 

PCS (see Table 1). When a service or therapy was needed by the military child with a disability, 

regression was the most common response for nearly every service (7/8 services) and progress 

was the least common in every case (8/8 services). These findings are similar to other literature 

with military-connected parents with children with exceptional needs reporting delays in 

accessing services, regression, and needs (e.g., academic needs) after a PCS (Davis & Finke, 

2015; Davis et al., 2016). 
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Table 1 

Top 5 Delayed Services and Percent Regression 

Service Type % Delayed % Regression 

Academic services 77.0 58.7 

Occupational therapy 72.6 28.1 

Speech and language therapy 71.7 30.6 

Behavior support 66.4 60.1 

Reading/literacy 65.9 33.7 

Key Point: The wait time military-connected students with exceptional needs experience 

during identification for special education services warrants further investigation. 

We asked respondents to indicate if their family recently experienced an initial evaluation 

to determine how long military-connected families of children with exceptional needs were 

spending in the special education timeline from initial evaluation to receipt of services. Data 

described in this section comes from the approximately one quarter (26.8%) of our sample who 

indicated their child had recently (within the past 12 months) participated in an initial evaluation. 

Most parents were the first people to notice a possible learning/developmental difference 

(56.9%) at an average age of around 36 months and often before age six (82.8%). The average 

wait time from first identifying a possible learning/developmental difference to receiving 

services was approximately 21.5 months (see Figure 1), which is slightly improved from 

previous surveys (Barnhill et al., 2023; Barnhill et al., 2022). 

The majority of the wait time was between the initial identification of a possible 

learning/developmental difference and the start of a special education evaluation for the child. 

Over half of respondents (52.6%) indicated their family waited at least 1 year for a special 

education evaluation with only 26.3% reporting their evaluation took place within 3 months. 

Other steps in the process, although still variable in length from 1 month – 1+ year, were more 

likely to occur within 3 months.  



© 2026 Partners in PROMISE® 11 

Figure 1 

Special Education Timeline from Identification of Possible Learning/Developmental Difference 

to Receipt of Special Education Services 

Although diagnostic delays are consistently reported for civilian children with 

exceptional needs (e.g., Zuckerman et al., 2015; Chen et al., 2023) and military-connected 

children with exceptional needs (e.g., Davis & Finke, 2015; Barnhill et al., 2022; Barnhill et al., 

2023), there is currently limited information about how military service may impact this overall 

timeline. Additional research examining the factors for the 21.5 month delay, especially the 

initial evaluation phase, for military-connected children with exceptional needs is needed.  

Key Point: Time and resources are being used to re-evaluate military-connected students 

with exceptional needs after a PCS with similar outcomes. 

Military-connected students with exceptional needs are commonly re-evaluated after a 

PCS to a new school district; however, these re-evaluations do not always seem to benefit the 

student. Over half of the respondents (58.6%) indicated their child with exceptional needs was 

often or always re-evaluated after moving to a new school district. Re-evaluations were usually 

requested by the new school’s IEP team (67.8%) and took an average of 2.6 months to complete 

with 45% of re-evaluations completed within 2 months. As a result of the re-evaluation, most 

parents reported their child’s eligibility category did not change (66.4%), even though the IEP or 

Section 504 Plan did change (66.4%). However, the majority of respondents indicated their 

child’s new IEP or Section 504 Plan reflected the same level of support (39.8%) or in some cases 

less support (35%) than their child’s previous IEP or Section 504 Plan. Additionally, the re-

evaluation resulted in the child spending approximately the same amount of time with their same 

aged peers compared to the previous IEP or Section 504 Plan (58.7%). Taken together, these 

findings raise questions about whether the re-evaluation process, usually initiated by school 

districts, is serving the educational interests of the military-connected student with exceptional 

needs or the school district itself. 

Key point: Military-connected students with exceptional needs may benefit from additional 

supports provided by schools within 20 miles from a military installation. 

Schools within a 20-mile radius of military installations are key stakeholders in 

improving special education experiences for military-connected families of children with 
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exceptional needs. Almost 70% (68.3%) of military-connected families of children with 

exceptional needs live within 20 miles of their duty installation with the majority of those 

children attending at least one public school (88.6%) during their educational career (see Figure 

2). However, school personnel are not always informed when military-connected students are in 

their classrooms and may not be aware of supports provided for military-connected students in 

their schools or districts (Kremkow et al., 2024). 

Figure 2 

Military-Connected Family Distance from Military Installation 

Qualitative analysis of two open-ended questions offered some suggestions for schools to 

better support military-connected families of children with exceptional needs during the PCS 

process and throughout the school year. First, schools could consider policy or practice updates 

to streamline the enrollment process and the implementation of the IEP and Section 504 Plan 

document. For example, respondents suggested advanced enrollment in school without needing a 

home address and quick IEP meetings or reviews. One military-connected parent indicated they 

would like the school to “allow for more time when students are enrolling. Allow to enroll 

sooner, be flexible with resident paperwork to get enrollment complete.” Another parent 

encouraged schools to transfer records quickly and improve communication with the family: 

“Schools can help by making the move and enrollment process easier. It really helps when they 

get the child’s records quickly, talk with the parents early, and take time to understand what the 

child needs. A friendly welcome and clear communication make a big difference during a 

stressful move.” 
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Second, schools could consider training in military culture, including military-connected 

families who have children with exceptional needs, for at least some school personnel. 

Respondents commented on the need for knowledgeable personnel with training in military 

culture who communicated with families frequently and with understanding. One parent 

indicated schools could “have training on military families and how [teachers] can best support 

our families during these hard transitions.” Additional training in military culture may be 

beneficial for educators. This finding aligns with prior research wherein varied educators 

reported managing student social/emotional needs as a challenge when working with military-

connected students with exceptional needs (Kremkow et al., 2024). 

Third, schools could consider additional resources for parents and supports for military- 

connected students with exceptional needs after a PCS as they are transitioning to a new school. 

For example, schools could provide a centralized location for information, resources, and 

informal supports for military parents to access. One respondent indicated schools could 

“provide updated information in one central location where the transition requirements (any 

additional medical requirements, SLO [School Liaison Officer], district offices to determine 

zoning) and one central location to transition records from school to school without mountains of 

paperwork.”   

In summary, schools could consider strategic changes to practice and policy to improve 

the transition for military-connected families and students with exceptional needs. One military-

connected parent offered suggestions touching on all three themes, “Allow for advance 

submission of IEP's and perhaps even an intro call with admin/staff to allow for a smooth 

transition once the PCS occurs. Provide a transition coordinator or have a member of staff guide 

the family through the new school and help the student feel welcome/get to know the new 

school.” 

Key Point: Special education impacts retention decisions for some military-connected 

families with children with exceptional needs. 

  To gauge how special education may impact military retention, respondents were asked 

to indicate how likely their family was to continue serving in the military considering their 

experience with the special education system. Responses were split evenly between likely 

(35.3%), unlikely (32.6%), and neither likely nor unlikely (32.1%) (see Table 2). Interestingly, 

these numbers are different than a previous survey indicating only 25% of respondents were 

unlikely to continue serving in the military (Barnhill et al., 2023). The misalignment could be 

due to differences in survey response options. Specifically, the 2023 PiP survey reported 

different categories (i.e., neutral instead of neither and not applicable); however, it seems 

unlikely that a participant who chose “not applicable” would re-frame their answer as “unlikely” 

if given the set of choices from 2025. The increase in “unlikely” to continue serving is also 

interesting given some of the positive changes, although modest, in average delay for special 

education services and average wait time from first concern to first services.  
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Table 2 

Likelihood of Continuing Military Service Given Special Education Experience: 2023 and 2025 

Survey Comparison 

Response category 2023 2025 

Likely 34.0% 35.6% 

Unlikely 25.0% 32.6% 

Neutral/neither 25.0% 32.1% 

Not applicable 16.0% — 

Qualitative analysis provided some additional context for how respondents’ experiences in 

the special education system may or may not impact their family’s desire to continue serving in 

the military. Responses were coded as either positive (i.e., comments supported staying in the 

military), negative (i.e., comments supported leaving the military), both (i.e., comments 

supported staying and leaving the military), and neutral (i.e., comments that were neutral about 

staying/leaving the military). The majority of the comments were coded as negative, even if, in 

some cases, the respondent indicated they were likely to continue serving in the military. Some 

challenges reported by respondents were: instability of military life, especially PCSing; lack of 

support; and poor quality of schools near military installations. On the other hand, supports for 

remaining in the military reported by respondents were: insurance coverage, close to retirement, 

and financial stability.  

 Continuing to serve is a multi-faceted decision and special education is one factor 

weighing on military-connected families with children with exceptional needs. For example, one 

respondent indicated, “If special education were our only deciding factor my husband would get 

out and we would move home or to a location where we could receive the services my son 

needs and is not being provided here.” 
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EFMP 

The Exceptional Family Member Program (EFMP) exists to ease the challenges of 

military life for dependents with medical and educational needs (Military OneSource, n.d.; Floyd 

& Phillips, 2013). The EFMP is separately managed by each branch (except the Coast Guard 

which utilizes their own version called Special Needs Program). Overall, findings about the 

EFMP have been mixed, with many studies and reports indicating that the programs have 

opportunities for improvement to meet their stated goals (Norman et al., 2025; Hill & Blue-

Banning, 2025; Bryant, 2023; U.S. Government Accountability Office, 2018).  

Key Point: There are opportunities to improve EFMP to better serve families. 

Our survey asked participants about their participation and satisfaction with the EFMP 

with respect to supporting their child with a disability. In our sample, 69.3% of respondents 

indicated that they were enrolled in EFMP, 26.7% indicated that they were not enrolled, and 

4.0% indicated that they were unsure about their enrollment status. Our survey also asked 

enrolled respondents about their experiences with EFMP. Only 30.6% of enrollees indicated they 

were satisfied overall with the EFMP, with 35.6% indicating they were neither satisfied nor 

dissatisfied and 32.8% indicating they were dissatisfied. These findings suggest that experiences 

with EFMP are not streamlined and families are having vastly different experiences with the 

program overall. More research is needed to understand how and why EFMP functions so 

differently across participants.  

When asked about their satisfaction with specific services of EFMP, enrollees generally 

indicatd similarly mixed feedback. For almost every program function, respondents were split 

across dissatisfied, neither satisfied nor dissatisfied, and satisfied, again indicating that the 

EFMP is not consistently meeting its goals across participants. The program areas where 

participants indicated being the most dissatisfied included: educate service members and families 

about services provided by EFMP (44.8%), collaborate with the School Liaison Program 

(42.0%), and family support services (40.1%). The program areas where participants indicated 

being the most satisfied were: enrollment / re-enrollment process (31.1%), annual check-in with 

family (26.9%), and community outreach (26.4%). These findings provide critical insight into 

where the EFMP is having success for participants and where the program may need additional 

refinement in the future. Additional detail about respondent satisfaction with EFMP can be found 

in Table 3.  

Table 3 EFMP Participant Satisfaction Overall and by Program Component 

Program Component Dissatisfied Neither satisfied 

nor dissatisfied 

Satisfied I did not know 

this was 

available 

n(%) n(%) n(%) n(%) 

Overall satisfaction 59 (32.8%) 64 (35.6%) 55 (30.6%) 2 (1.1%) 
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Enrollment / re-

enrollment process 

61 (33.9%) 61 (33.9%) 56 (31.1%) 2 (1.1%) 

Updating process 

required before 

assignment coordination 

61 (34.1%) 68 (38.0%) 44 (24.6%) 6 (3.4%) 

Assignment 

coordination services 

71 (39.4%) 59 (32.8%) 43 (23.9%) 7 (3.9%) 

Family support services 73 (40.1%) 57 (31.3%) 43 (23.6%) 9 (4.9%) 

Housing needs 

coordination 

55 (30.4%) 78 (43.1%) 23 (12.7%) 25 (13.8%) 

Non-clinical case 

management 

59 (32.2%) 66 (36.1%) 36 (19.7%) 22 (12.0%) 

Note. Percentages may not total 100% due to rounding. 
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Homeschooling 

The National Household Education Survey (NHES) defines a child as “homeschooled” if 

a five- to seventeen-year-old child is educated at home and not at a public or private school, or 

their enrollment in a public or private school does not exceed twenty-four hours per week 

(National Center for Education Statistics, 2022). A temporarily ill child is not considered a 

homeschooled child. The general understanding is that homeschooling is “parent-directed 

education of their children, and possibly the children of other families, in the home for the 

majority of the time,” alternatively to receiving an education at a recognized educational 

institution (i.e., ‘schooled at home’) (Watson, 2023). 

PiP’s 2022 survey data found 10% (n = 44) of respondents homeschooled their child 

with exceptional needs during the 2021-2022 school year (Barnhill et al., 2023). The most recent 

data from the 2025 survey data doubled, with 20.8% of survey respondents indicating they 

homeschooled their child with a disability within the last two years. Possible reasons for the 

increase in respondents could be related to more targeted recruitment of the homeschooling 

population for this most recent survey. Additionally, there has been a nearly twofold increase in 

homeschooling throughout the U.S. following the pandemic that has held steady at around 6% of 

the population today (Ray et al., 2026). 

Key point: Homeschooling in military-connected families may be seen as a long-term 

response to unmet education needs due to frequent relocations. 

Survey respondents were asked whether the choice to homeschool was a short- or long-

term choice: 11.6% indicated the choice is short-term, 65.1% indicated the choice is long-term, 

and 23.3.% selected “I’m not sure yet.” Further, respondents were asked to identify the top three 

reasons they chose to homeschool their child with a disability from the following options 

(respondents were allowed to select more than one) (see Table 3). Results indicated military-

connected families consider both military-related (e.g., consistency) and school-related (e.g., not 

accommodating/meeting my child’s needs) factors when making homeschooling decisions. 
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Table 3 

Reasons Families Chose to Homeschool Their Child With Disabilities 

Reason % 

Public/private schools could not accommodate or meet my child's needs 81.8 

Mental or emotional wellbeing of my child 68.2 

Flexibility 59.1 

Consistency 56.8 

Bullying 20.5 

Other 20.5 

Key Point: Military-connected families who homeschool may not have consistent access to 

an Individualized Education Program. 

Figure 3 

When survey respondents were asked if their child has an IEP or Section 504 Plan in 

place for their child with exceptional needs, 38.1% indicated they do not, 35.7% indicated they 

do, and 21.4% selected “I didn’t know that was an option” (see Figure 3). This data point 

indicates a gap of information for military-connected families who choose to homeschool who 
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are not aware their child may qualify for an IEP or 504 Plan and receive some academic 

instruction and related services through their local school district. 

 PiP’s 2025 Homeschooling Report outlined possible reasons to homeschool along with 

challenges homeschooling presents to highly-mobile populations (DeVoss Mahany et al., 2025). 

The report outlines how laws and policies related to special education services for homeschooled 

children vary across states and school districts which presents challenges for military-connected 

families. Alternatively, the report outlines how homeschooling also creates positive solutions for 

military-connected families.  

The 2025 survey data affirm previous conclusions and provides more robust data on this 

sect of the military population. Considering the increase of homeschooling nationally and within 

the military-connected community, coupled with the long-term choice to homeschool their child 

with exceptional needs, this data indicates the increased need to recognize, understand, and 

support military-connected families who homeschool. 
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 Twice-Exceptional/Gifted 

While there is very little direct research regarding the intersection of military-connected 

students and twice-exceptional (2e) or gifted students, it can be inferred through what is known 

regarding each group’s needs that there are commonalities which impact the intersection of 

these niche groups. Both involve navigating a unique set of social and emotional challenges that 

require consistent and thoughtful approaches to support.  

There are significant academic considerations for all 2e/gifted students, which can be 

especially challenging to meet for military-connected students. Additionally, interplay between 

2e/gifted students’ exceptional abilities and challenges can impact their self-esteem, peer 

relationships, and emotional regulation (Reis et al., 2014). Paired with constant transitions and 

pressure to be flexible in the face of consistent change for military-connected students, 2e/gifted 

military-connected students face extraordinary burdens to meet their educational and emotional 

needs (Easterbrooks et al., 2013).  

To effectively support 2e/gifted military-connected students, the defense and education 

communities must understand the specific structural hurdles these families face. As one parent 

responded, including “gifted programs as part of the special education department instead of 

separate (see Tennessee for example) . . . [can] better support 2e kids and kids who have medical 

needs plus giftedness.” However, this is not the case for most states. PiP’s 2025 survey data 

illuminate a stark reality for these families: the current educational infrastructure frequently 

forces 2e/gifted and military-connected students into an either/or box resulting in a failure to 

support their dual identities as learners with both exceptional abilities and exceptional needs.   

Key Point: The intersection of giftedness and disability creates a systemic paradox where 

2e/gifted military-connected children are structurally forced to sacrifice half of their 

educational identity.  

The broader findings of the 2025 recent survey show that a PCS routinely fractures 

special education continuity. For 2e military-connected students, this fracture is compounded by 

an educational infrastructure that struggles to recognize or accommodate asynchronous 

development. While a significant 25.1% of surveyed military-connected families report their 

child is 2e, systems in place frequently treat these students as mutually exclusive. An example of 

this is while nearly 81% of 2e military-connected students possess an active IEP or Section 504 

plan, a majority (61.9%) of these documents failed to address both gifted and special education 

needs (see Figure 4). When 2e students cross district or state lines, their strength-based 

programming may be systematically dropped. For military-connected families with gifted only 

students, formal protections through IEPs or Section 504 plans are lacking; 76.2% report their 

child did not have a formal plan that covers gifted education needs. For 2e students, there is the 

additional struggle to receive recognition in the classroom of dual or multiple needs, with only 

34% responding that schools explicitly recognize twice exceptionality.  
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Figure 4 

Key Point: Re-evaluation delays and localized education standards drive chronic, long-

term programming gaps for gifted and 2e military-connected students. 

For 2e and gifted programming, the timeline to re-establish special and gifted education 

services post-PCS grows and may result in permanent exclusion from advanced coursework. 

Because school-based services are governed by a complex web of varying state and local statutes 

rather than unified federal standards, assessment measures and qualifying criteria are vastly non-

transferable (Baum et al., 2014). This localized variability generates severe long-term 

programming deprivation for advanced military-connected students.  

A majority of 2e military-connected students (79.6%) and gifted military-connected 

students (57.1%) lacked access to consistent educational programming that met their needs (see 

Figures 5 and 6). Because gifted and magnet programs rely heavily on assessment windows, 

lottery structures, and waitlists, transitioning 2e and gifted military-connected students frequently 

miss critical enrollment deadlines. One parent requested schools keep “spaces available in gifted 

education and not [make] kids wait for an open space to join.” Additionally, delays in receiving 

and reviewing past portfolios and assessment records mean families must often consent to 

redundant testing to secure appropriate placement for their child, imposing an extra layer of 

complexity and bureaucratic burden on the family (Meyer, 2022). 

Key Point: The failure of schools to provide holistic 2e/gifted programming shifts an 

unsustainable advocacy and coordination burden onto the home caregiver. 

When schools fail to maintain consistent 2e/gifted programming, the responsibility of 

bridging these institutional gaps falls squarely on the military-connected family. This reliance on 

parental intervention forces the home caregiver (active-duty or reserve spouse) into a never-

ending advocacy role (Hulsey, 2011). One parent responded, “As a parent of 2e children with 

504s, I find that there are often excuses about why [teachers] can't meet some accommodation, 

teachers who think they can decide when a student should be allowed to use an accommodation, 

and an inability to get evaluations and services because [the children] are performing on or above 

grade level.” To combat this resistance to provide support, parents must actively curate, 
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maintain, and transfer complex educational portfolios to convince new districts to waive waitlists 

of placement windows (Crepeau-Hobson & Bianco, 2010).  

This relentless advocacy burden is further strained by the realities of military service. 

Research indicates that special education advocacy within school districts can often be most 

effective when the service member parent actively participates in the IEP process (Aleman-Tovar 

et al., 2022). Because rigid mission demands, training cycles, and deployments frequently render 

this parent unavailable, the primary home caregiver is left to face a rigid educational bureaucracy 

alone, compounding stress, frustration, and isolation experienced by the family. 

 

Figures 5 and 6 
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DoWEA 

The Department of War Education Activity (DoWEA, previously DoDEA) operates 161 

schools serving approximately 67,000 military-connected students in 11 countries (e.g., 

Germany, Japan) and 7 states, primarily in the Southern region of the U.S (Department of 

Defense Education Activity, n.d.). DoWEA schools are frequently positioned as a strength that 

supports the military-connected family experience because they have greater curriculum 

continuity across installations. Additionally, DoWEA schools perform better than the national 

public school average on math, reading, and science assessments for the general student 

population (National Center for Education Statistics, 2019). Approximately 30% of military 

connected families in PiP’s 2025 survey (n = 63) indicated their child was currently or had ever 

been enrolled in a DoWEA school. Their responses offer a preliminary, but important, 

examination of the DoWEA experience for the special education subset of military connected 

students and families. 

Key Point: DoWEA experiences among military-connected families with children with 

exceptional needs are mixed and warrant additional examination.  

Despite DoWEA’s reputation for serving military-connected students, respondents had 

mixed feelings about whether DoWEA schools met the needs of their child with exceptional 

needs. Only 43% indicated DoWEA schools met their child’s needs (see Figure 7). The 

remaining 57% reported their needs were either not met (30%) or somewhat met (27%). DoWEA 

experiences among military-connected families with children with exceptional needs are not 

uniformly positive and require additional investigation. 

Figure 7 

There is a perceived training gap between administrators and most direct and related 

service providers related to special education. When asked respondents to indicate if DoWEA 
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staff were trained in special education. Survey respondents frequently indicated that employees 

working directly with their children seemed appropriately trained (e.g., general education 

teachers 50%, special education teachers 56%). However, only 37% of respondents reported that 

administrators seemed appropriately trained in special education, with 52.5% of respondents 

reporting administrators did not seem appropriately trained. This is a remarkable difference 

considering administrators likely decide on special education policy impacting military-

connected families and direct policy towards educators and related service providers.  

Similarly, satisfaction with support provided by DoWEA schools can be characterized as 

uneven (see Figure 8). The sample size of service satisfaction with DoWEA schools varied from 

11-55 depending on whether a service was applicable to the respondent’s child. Parent-reported 

satisfaction was the strongest for transportation (60%), speech and language therapy (54%), 

counseling (51%), and nursing care (50%). Ten services provided by DoWEA were rated as 

mixed satisfaction/dissatisfaction, such as school psychology (44%), reading/literacy (43%), 

academics (43%), and mental health (40%).  

Parents were least satisfied with behavior support and social work services; however, 

behavior support may be the largest concern. Only around 30% of families reported being 

satisfied with behavior support services. Of the 61% of families who reporting being dissatisfied, 

48% of those reported they were extremely dissatisfied. This pattern is consistent with the 

Special Education section of this report indicating behavior support is a gap for military-

connected students with exceptional needs. 

 

Figure 8 

Respondent Reported Service Satisfaction by DoWEA Schools 
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Recommendations 

Evidence from peer-reviewed literature (e.g., Davis & Finke, 2015; Hill & Blue-Banning, 

2025) and non-profit organizations (e.g., Barnhill et al., 2022; Barnhill et al., 2023) continues to 

find delays in special education services for military-connected students with exceptional needs. 

Although PiP research indicates that service delays have shortened in recent years, delays persist. 

Delays in service compound across PCS moves, resulting in years of lost services over the course 

of a military-connected student’s K-12 education. While the findings of this survey are 

illuminating, they cannot drive change without action. Stakeholders are responsible to employ 

these findings in their roles in a concerted effort to support lasting reform for military-connected 

children with exceptional needs. The following recommendations offer a foundation for action 

across roles as a result of these findings.  

1. Federal Actions
As a result of frequent relocations across state lines, military-connected children with

exceptional needs would benefit from federal policy supporting their educational needs. While 

the U.S. Department of Education took a positive step in November 2023 by issuing a letter to 

State Directors of Special Education that compiled federal resources for military-connected 

children with exceptional needs (Williams, 2023), additional guidance is still needed. This 

support is integral and could take many forms, including streamlining legislation and guidance 

around special education, primarily related to documentation and portability of existing formal 

evaluations, IEPs, and 504 Plans. Additionally, language related to 504 Plans and 2e/gifted 

education should include interstate recognition and continuation of services on par with IEPs. 

Reducing the burden of transferring these services following each PCS could drastically improve 

transition experiences for military-connected families with exceptional needs.  

2. Department of War Actions
There are several key actions from the Department of War and respective service

branches that could alleviate stressors for military-connected families with special needs. 

Primarily, the DoW could support military-connected families with exceptional needs with 

adjustments to the EFMP including creating a centralized hub for information, advertising 

supports of the program more broadly, and encouraging communication between the EFMP staff, 

School Liaisons, and school districts. Moreover, a focus on early and active outreach is needed 

from the EFMP and School Liaisons to homeschooling military-connected families to support 

them to attain federally mandated services, such as IEPs and support services through their local 

school districts. While PiP’s findings communicate limited satisfaction with EFMP, adjustments 

have the potential to strengthen the program’s adoption and efficacy. Additionally, more data 

collection on military-connected children with exceptional needs is needed to fully understand 

the scope of service delays and their long-term academic impacts. Without disaggregated data, 

the problem remains difficult to quantify, and the case for systemic reform is difficult to make. 

3. State and School District Actions
States and school districts have key domains where they can support the needs of

military-connected students with exceptional needs. States and school districts could better 

support military-connected students with exceptional needs by adopting policies that improve 

their transition experiences related to PCSs. This can include more flexible enrollment 

procedures including the streamlined adoption of IEPs, 504 plans, and 2e/gifted education 
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services at the receiving schools. This may also include thoughtful consideration of re-evaluation 

practices for military-connected students with exceptional needs rather than a default re-

evaluation policy. Reducing delays, gaps in services, and re-evaluations has the potential to 

vastly improve transition experiences and expedite student learning following a PCS. 

States and school districts can directly influence teacher knowledge and skills related to 

supporting military-connected students with exceptional needs. Actions in this domain can 

include military culture and lifestyle education for teachers and staff to raise awareness and 

policies and procedures that accommodate military lifestyle demands, like frequent transitions 

and relocation. By taking actionable steps to increase awareness of military-connected students 

with exceptional needs and implementing policies that ease the burdens of transition, states and 

school districts can improve learning outcomes and experiences.  

4. Local School and Individual Actions
Local school and individuals working within education can take targeted steps to support

military-connected students with exceptional needs. While the policy and reinforcement of 

federal, state, and district policies are most influential broadly, the actions of individuals and 

school buildings have the most proximal impacts on students and families. Schools and 

individuals can enact local procedures and routines that streamline transition experiences for 

military-connected students with exceptional needs, especially those related to enrollment and 

the transition of IEPs, Section 504 plans, and 2e/gifted education services.  

Additionally, schools and individuals can create a culture of collaboration with 

stakeholders on military installations, such as Military School Liaisons and EFMP personnel 

who support families with wraparound services, and with military-connected families through 

frequent and regular check-ins during and after the PCS process. These community services can 

create spaces and opportunities for homeschooling families to connect with one another through 

outreach and engagement with local partners in education. Raising awareness, providing 

education, and streamlining procedures for military-connected families with children with 

exceptional needs are key opportunities for local schools and individuals to improve educational 

experiences and learning.  
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Methodology, Limitations, & Demographics 

Survey Design 

The 2025 Partners in PROMISE Military Family Special Education survey was a self-

administered online survey designed according to best practice in survey methodology (e.g., Rea 

&Parker, 2005) and developed through review of previous PiP reports (e.g., Barnhill et al., 

2023), government reports (e.g., U.S. Government Accountability Office, 2018), and related 

peer-reviewed literature (e.g., Davis & Finke, 2015; Hill & Blue-Banning, 2025) in collaboration 

with the research team. The research team consisted of career researchers with university 

affiliations and research expertise in military-connected families, special education, and/or 

qualitative research methodology, and military spouses with the lived experience of having a 

child with a disability in special and/or gifted education. This collaboration paired valuable 

insight into the everyday challenges military-connected families with a child with exceptional 

needs may experience, enhancing content validity of the survey, and knowledge of research 

design and peer reviewed literature, enhancing methodological rigor of the survey.  

Our survey contained a total of 130 questions across 7 sections, specifically 

demographics, EFMP, special education, gifted/twice exceptional education, homeschooling, 

DoWEA, and military retention. The total number of questions any one respondent answered 

varied by respondent experiences. For example, if the participant did not have experience with 

their child in a DoWEA school, the survey skipped this section.  

Procedure and Recruitment 

After IRB approval, the survey was piloted twice – once with a small subset of the 

volunteers at PiP and a second time with a small group of relevant stakeholders outside of PiP. 

Adjustments were made to questions, wording, and survey logic based on feedback from both 

rounds of pilot testing. Recruitment started after the final round of piloting and edits were 

completed. PiP recruited participants through a press release, social media networks, partner 

organizations, newsletter subscribers, DoW contacts, and other relevant military-connected 

family spaces (e.g., military community publications) using purposive and snowball sampling. 

Individuals interested in the survey accessed the Qualtrics survey link through 

recruitment materials and announcements. In the consent, individuals were informed of the 

study, the purpose, and their rights as a participant, including the ability to withdraw. 

Respondents were able to stop the survey at any time and skip any question they preferred not to 

answer, except those required for eligibility or validation. Survey responses were collected 

anonymously; however, respondents had the option to leave contact information if they wished 

to receive information from PiP in the future. Recruitment continued for approximately 2.5 

months. At the end of the recruitment phase, a total of 512 responses were submitted before data 

cleaning.  

Data Cleaning and Analysis 

Data cleaning was a rigorous and multi-step process. Any respondents who did not 

consent to participate, did not meet the inclusion criteria, or were duplicates were removed from 

analysis. Next, respondents who only completed the demographic section were removed from the 

data set. The remaining responses were analyzed for signs of fraudulent entries. For example, all 

open-ended responses were analyzed to determine if there were any duplicates, if the responses 

were off topic, or a set of random letters, words or numbers. Any responses with suspected 

fraudulent responses were removed. After data cleaning, a sample of 277 responses remained for 
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analysis. The finalized data set of 277 was analyzed using two methods. The demographic and 

close-ended questions were analyzed using descriptive statistics. The open-ended questions were 

analyzed using an inductive content analysis process.  

 

Limitations 

 Several limitations should be considered when interpreting the findings of this report. 

First, respondents were not demographically representative of the broader military population in 

all areas. For example, officer ranks were overrepresented (54% of this sample) compared to the 

total active-duty force which is approximately 18% office rank (Office of the Deputy Assistant 

Secretary of Defense for Military Community and Family Policy MC&FP, 2024). Second, 

although respondents were similar to previous PiP reports (Barnhill, 2020; Barnhill et al., 2022; 

Barnhill et al., 2023), they were disproportionately female, white, and highly educated compared 

to the broader active duty spouse population. Third, reliance on purposeful and snowball 

sampling as a distribution method, while common in survey research, may have response bias. 

Fourth, data are self-reported and dependent upon respondent memory rather than artifacts to 

corroborate reports. Finally, some questions in the 2025 survey are new or slightly adjusted from 

previous PiP surveys and; therefore, are not always a direct comparison. 

 

Demographics 

The 2025 Partners in PROMISE Military Special Education Survey obtained a sample of 

277 respondents after the data cleaning process. Similar to previous Partners in PROMISE 

surveys (Barnhill, 2020; Barnhill et al., 2022; Barnhill et al., 2023), the respondents who 

completed the survey were disproportionately white (84.8%), female (89.6%) and spouses of 

service members (81.2%). The 2025 Survey extended previous PiP reports and captured 

respondent educational level, adding important context to the special education data. 

Respondents in this sample are disproportionally highly educated with 76% holding at least a 

bachelor’s degree or higher. This finding is higher than the percentage reported in the broader 

military spouse community (50%) (Office of People Analytics, 2024). Individuals with higher 

levels of education may be better positioned to navigate special education law and policy, and 

yet, these respondents reported a variety of barriers to special education in the survey. Military-

connected families with fewer connections and less education may encounter even greater 

barriers. 

The military-connected families who responded to our survey were not new to the 

military lifestyle. The majority of service members had served at least 11 years (88.4%) and 

approximately 65% had served 17 years or more. Service members were nearly evenly split 

between enlisted (45.8%) and officer rank (54.2%) with the largest percentage reporting O4-O6 

(40.4%) and E7-E9 (25.3%) ranks. This ratio contrasts with DOD demographic data indicating 

enlisted service members comprise approximately 80% of the active-duty force (Office of People 

Analytics, 2024); however, overrepresentation of officer ranks is a pattern consistent with 

previous PiP surveys (Barnhill, 2020; Barnhill et al., 2022; Barnhill et al., 2023) and other 

military research (e.g., Miller & Aharoni, 2015). Further, approximately 66% of families 

relocated at least 3 times since the birth of their child requiring the highest level of advocacy. 

Military-connected families described in this survey were frequently mid-to-late career families 

with experience relocating and understanding the demands of serving in the military. Their 

challenges with special education are unlikely to reflect inexperience or unfamiliarity with the 

military lifestyle. 
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 Military-connected families from different branches living in various locations who have 

children with a variety of ages, diagnosis, and support needs reported difficulties with special 

education services. The majority of families were associated with the Army (33.6%) or Navy 

(37.2%), but all service branches were represented in the data to varying degrees. Compared to 

the overall active-duty force, Navy families were overrepresented (37.2% compared to 25.9%) 

and Marine Corps families were underrepresented (6.1% compared to 13.7%) (Office of People 

Analytics, 2024). This pattern is consistent with previous PiP surveys (Barnhill, 2020; Barnhill et 

al., 2022; Barnhill et al., 2023) and may be due, in part, to recruiting mechanisms. Most families 

lived CONUS (88%), specifically in the South (63.39%) or West (25.98%) regions, with the 

highest percent of respondents living in Virginia (28.3%) and California (11.8%). Geographic 

location is consistent with the active-duty force which is concentrated more heavily in South and 

West states, California and Virginia among the top two (Office of People Analytics, 2024). 

Children with the highest advocacy needs were an average of 11.5 years old (range 1-23+ years) 

and were diagnosed with a wide range of disabilities with neurodevelopmental and behavioral 

disabilities (78.34%) and cognitive and learning disabilities (46.93%) reported as the most 

frequent categories. Parent reported support needs across seven areas were mixed with only 12-

17% of children needing the most extensive support in most domains. Additionally, 

approximately 40.2% of respondents indicated their family was not eligible for respite care 

through TRICARE. Parent reported level of need and respite care eligibility indicated the 

children in this survey were not only students requiring the most special education support or the 

most complicated special education cases, but were a range of low to high support students. 

Respondents were able to choose multiple employment status options to best represent 

their daily occupation experiences. Most respondents reported they were not currently working 

full-time (57.3%), with many reporting they were the full-time caregiver (39.2%) and/or 

involved in a part-time paid or volunteer roles (37.7%). Previous PiP surveys reported similar 

trends for military-connected spouses with children with exceptional needs not working in paid 

positions (Barnhill, 2020; Barnhill et al., 2022; Barnhill et al., 2023). Only 32.7% reported 

working full-time compared to 65% of the broader active-duty spouse community (Blue Star 

Families, 2023). When asked the reason they were a caregiver or unemployed, respondents most 

frequently selected they were caring for their child’s educational (66.0%) and/or medical 

(58.3%) needs. Responses to this question were multi-faceted as most participants chose more 

than one reason; however, the dominant responses of education and/or medical caretaking may 

indicate substantial time, advocacy, and effort required to support military-connected children 

with exceptional needs. This report explores the experiences these respondents shared about 

navigating the special education system for their child with exceptional needs who they 

advocated for the most. More information can be found in the demographics tables in Appendix 

B. 



© 2026 Partners in PROMISE® 30 

Appendices 

Appendix A - Corporate and Community Partners 

USAA 

Humana Military 

Navy Mutual Aid Association 

Blue Cross Blue Shield Association Federal Employee Program 

AI Ready Veteran, Inc 

Americas Warrior Partnership 

Armed Forces Mutual 

Blue Star Families 

CadetNet Virtual Academy at Chesapeake Bay Academy 

Cohen Veterans Network 

Council of Parent Attorneys and Advocates 

DoD WarriorCare Recovery Care Programs 

Easterseals DC MD VA 

Education Modified 

Exceptional Families of the Military 

Five & Thrive 

iCraftStories 

Kids Rank 

Kith + Kin 

Learning Disabilities Association of America 

Military Child Education Coalition 

Military Homeschoolers Association 

Military Housing Coalition 

Military Officers Association of America 

Military Spouse Advocacy Network 

MIYO Health 

National Capital Region Military Spouses 

National Center for Learning Disabilities  

National Military Family Association 

Naval Services FamilyLine 

Navy-Marine Corps Relief Society 

Operation Child Care Project 

Operation Homefront 

Organization for Autism Research 

Project Unicorn 

PsychArmor 

Special Needs Navigator 

The Bob Woodruff Foundation 

The Operation Child Care Project 

The Planning Council 

The Rosie Network 

U.S. Military Spouse Chamber of Commerce 
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United Through Reading 

Warriors Taphouse 

wear blue: run to remember 

Your Next Mission® 
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Appendix B - Demographic Tables 

Table 4 

Service Member Demographic 

Data 

Item n % 

Military Status 

Active Duty 218 78.% 

DOD Civilian 13 4.7% 

National Guard 4 1.4% 

Reserve 6 2.2% 

Retired 44 15.% 

Veteran 26 9.4% 

Other 3 1.1% 

Branch 

Air Force 51 18.% 

Army 93 33.% 

Coast Guard 2 0.7% 

Marine Corps 17 6.1% 

Navy 103 37.% 

Space Force 9 3.2% 

Other 2 0.7% 

Years Served 

0-4 years 5 1.8% 

5-10 years 27 9.7% 

11-16 years 64 23.% 

17-20 years 71 25.% 

21-26 years 85 30.% 

27-30 years 20 7.2% 

31+ years 5 1.8% 

Current Rank / Rank at

Retirement

E 1-3 4 1.4% 

E 4-6 53 19.% 

E 7-9 70 25.% 

WO1-CW 3 11 4.0% 

CW 4-5 4 1.4% 

O 1-3 17 6.1% 

O 4-6 112 40.% 

O 7-10 6 2.2% 
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Table 5 

Respondent Demographic Data 

  

Item n % 

Connection to the military   

Former spouse of a service member (divorced) 7 2.5% 

Service member 44 15.% 

Spouse of a service member (active, retired, national guard, reserve) 225 81.% 

Widow/Widower of a service member 1 0.4% 

Other 17 6.1% 

Gender   

Female 173 89.% 

Male 19 9.8% 

Prefer not to answer 1 0.5% 

Race and Ethnicity   

American Indian or Alaska Native 4 2.0% 

Asian 6 3.0% 

Black or African American 11 5.6% 

Hispanic or Latino/a 13 6.6% 

Middle Eastern or North African 1 0.5% 

Native Hawaiian or Pacific Islander 1 0.5% 

White or Caucasian 168 84.% 

A race and/or ethnicity not listed here 2 1.0% 

Prefer not to answer 9 4.5% 

Level of Education   

High school diploma 4 2.0% 

Some college 20 10.% 

Associate’s degree 24 12.% 

Bachelor’s degree 66 33.% 

Postgraduate degree (e.g., Master’s degree, PhD, MD) 86 43.% 

Employment Status   

Caregiver full-time 78 39.% 

Caregiver part-time 15 7.5% 

Contractor full-time 1 0.5% 

Contractor project-based 2 1.0% 

Employed full-time 64 32.% 

Employed part-time 27 13.% 

Retired 5 2.5% 

Self-employed 15 7.5% 

Student 17 8.5% 

Unemployed and looking for work 9 4.5% 

Unemployed and not looking for work 14 7.0% 

Volunteer (unpaid) 37 18.% 

Volunteer with paid opportunities 9 4.5% 

Other _ 8 4.0% 
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Table 6 

Military-Connected Family Demographic Data 

Item n % 

33 12.0% 

243 88.0% 

11 4.33% 

15 5.91% 

161 63.3% 

66 25.9% 

1 4.5% 

11 50.0% 

4 18.2% 

4 18.2% 

1 4.5% 

1 4.5% 

1 48 17.3% 

2 134 48.4% 

3 65 23.5% 

4 22 7.9% 

5 7 2.5% 

6 1 0.4% 

1 133 48.0% 

2 113 40.8% 

3 21 7.6% 

4 7 2.5% 

5 3 1.1% 

Location 

OCONUS 

CONUS 

Region 

Northeast 

Midwest 

South 

West 

Country (outside of U.S.) 

Belgium 

Germany 

Japan 

Korea 

Singapore 

United Kingdom 

Children in Household 

Children Diagnosed with a Disability and/or Identified as Gifted 

Children Currently/Have Ever Received Special and/or
Gifted Education Programming 

1 138 49.8% 

2 91 32.9% 

3 23 8.3% 

4 3 1.1% 

5 3 1.1% 
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Table 7 

Child with Highest Advocacy Needs Demographic 

Data 

Item  n % 

Age 

1-5 years 23 8.49% 

6-10 years 90 33.21% 

11-15 years 112 41.33% 

16-20 years 31 11.44% 

21+ years 15 5.54% 

Race and Ethnicity

American Indian or Alaska Native 3 1.1% 

Asian 15 5.4% 

Black or African American 22 7.9% 

Hispanic or Latino/a 34 12.3% 

Middle Eastern or North African 4 1.4% 

Native Hawaiian or Pacific Islander 4 1.4% 

White or Caucasian 235 84.8% 

A race and/or ethnicity not listed here 5 1.8% 

Prefer not to answer 9 3.2% 

Diagnosis

Neurodevelopmental and Behavioral Disabilities 217 78.34% 

Cognitive and Learning Disabilities 130 46.93% 

Communication Disabilities 93 33.57% 

Health-Related and Neurological Disabilities 74 26.71% 

Sensory Disabilities 70 25.27% 

Gifted or Twice Exceptional 53 19.13% 

Physical and Motor Disabilities 16 5.78% 

Respite Care Eligibility

No 111 40.2% 

Yes 85 30.8% 

I'm not sure 80 29.0% 

Needed Level of Support

Academic

Extensive level of support (75%+ of the time) 46 16.6% 

High level of support (50-75% of the time) 68 24.5% 

Medium level of support (25-50% of the time) 85 30.7% 

Low level of support (less than 25% of the 

time) 78 28.2% 

Behavior 

Extensive level of support (75%+ of the time) 34 12.3% 

High level of support (50-75% of the time) 45 16.3% 

Medium level of support (25-50% of the time) 77 27.9% 
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Low level of support (less than 25% of the 

time) 120 43.5% 

Communication 

Extensive level of support (75%+ of the time) 39 14.3% 

High level of support (50-75% of the time) 45 16.5% 

Medium level of support (25-50% of the time) 73 26.7% 

Low level of support (less than 25% of the 

time) 116 42.5% 

Daily Living 

Extensive level of support (75%+ of the time) 34 12.3% 

High level of support (50-75% of the time) 43 15.5% 

Medium level of support (25-50% of the time) 80 28.9% 

Low level of support (less than 25% of the 

time) 120 43.3% 

Mobility / physical adaptation 

Extensive level of support (75%+ of the time) 6 2.2% 

High level of support (50-75% of the time) 8 2.9% 

Medium level of support (25-50% of the time) 42 15.3% 

Low level of support (less than 25% of the 

time) 219 79.6% 

Personal hygiene 

Extensive level of support (75%+ of the time) 31 11.2% 

High level of support (50-75% of the time) 82 29.7% 

Medium level of support (25-50% of the time) 51 18.5% 

Low level of support (less than 25% of the 

time) 142 51.4% 

Social 

Extensive level of support (75%+ of the time) 37 13.4% 

High level of support (50-75% of the time) 63 22.8% 

Medium level of support (25-50% of the time) 85 30.8% 

Low level of support (less than 25% of the 

time) 91 33.0% 
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